Our English Curriculum
at Alfriston School



At Alfriston Primary school we strive for excellence in all areas of English achievement
throughout the school. Reading and literature sharing are at the heart of our teaching of

English as we believe that reading is one of the main resources we have for showing
children what words can do. We recognise that the acquisition of English, both spoken
and written, is fundamental to the overall development of the child and their access to the
curriculum in all its aspects ‘Fluency in the English language is an essential foundation for
success in all subjects’ (NMational Curriculum in England: framework for key stages 1 to 4,
Section 6.7) Our main aims are to ensure every single child becomes primary literate and
progresses in the areas of reading, writing, speaking and listening and to allow them
access to the full curriculum on offer.




Our English curriculum is built around the ‘rich text’. In
placing high quality texts at the heart of our planning in
every year group, we can offer a diverse landscape of
learning experiences and develop children’s knowledge,
understanding and use of spoken and written English
within a balanced and exciting curriculum.
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LETTERS AND
SOUNDS

* i ox
REVISED

Reception

Phonics and early reading



Little Wandle Letters and Sounds % |

{
Revised e

Our school has chosen
Little Wandle Letters
and Sounds Revised as
our systematic,
synthetic phonics (SSP)
programme to teach
early reading and
spelling.
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Supporting your child with phonics

*o* .
- REVISED

https://www.littlewandle.org.uk/resources/for-parents/

Phase 2 sounds taught in Phase 2 sounds taught in Phase 3 sounds taught in

Reception Autumn 1 Reception Spring 1

Reception Autumn 2


https://youtu.be/-ZtjFIvA_fs
https://youtu.be/qDu3JAjf-U0
https://youtu.be/DvOuc7cWXxc

Segmenting and Blending

* Say the sounds

* (Left to right)
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What does group reading look like in Pearl Class? \ oL

Group reading sessions three times per week.
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Books going home



Listening to your child read their %9

LETTERS AND
SOUNDS

phonics book -

« Aim to hear your child read
at least 5 times a week.

i

* If they can’t read a word
read it to them.
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Read to your child

The shared book is for YOU to
read:

« Talk with your child as much as you
can:

o Introduce new and exciting
language

o Encourage your child to use new
vocabulary

o Make up sentences together

o Find different words to use

o Describe things you see.
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5 stories, poems or songs a dayl
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New research shows the different numbers of words
kids will have heard by age 5 based on how often

parents read to them: :'6 3; o
Q Never read to: 4,662 words b ;

1-2 times per week: 63,570 words

3-5 times per week: 169,520 words RQC

Daily: 296,660 words

Five books a day: 1,483,300 words
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Pearl Class
el Caterpillar
THE JOLLY POSTMAN Bufterily %
wr Cther Propish Lattven >
Settling in and getting o know each Autumn/Halloween Space Polar bears Plants The beach
other Animals in Winter The marvellous moon map Ice bear The seedling that didn't want to | The Sea saw
Core Texts The colour Monster Under and over the snow Fleld trip to the moan Lost and found grow Seaside holidays then and now

People who help us
The Jolly Postman and other people’s
letters

Charlie the firefighter

People who help us- firefighters
Busy machines-rescue Emergency!
A super hero like me

Autumn

Lenfman

Winnle and the Enormous
Pumpkin

Say hi to hedgehogs*
Sparks in the sky

Remembrance
Where the Poppies now grow

Owis

The Ow! who was afraid of the
dark

Owl Babies

Bat loves the night

White owl, barn ow!*

Diwali

Qinals Diwali
Blons Diwall

The Best Diwali ever*
Little Glow

Birthdau's

Kipper’s Birthday

Winnie and Wilbur Happy
Birthday

Christmas
The Christmas nostman

How to catch a star
Whatever next

Lunar New Year

I love Chinese New Year
The story of the Zodiac
Tracks of a panda*

Transport
Naughty bus
The Train Ride

The emperors eqq

We are Going on_bear Hunt
We ae going on a bear hunt
The Gruffalo

Bears in the forest*

Bears around the world- non

fiction

Old bears
Teddy bears
Old Bear

Easter

The first Easter Bible story time
My first story of Easter (Tim
Dawudey)

We are going on an egq hunt

Pancake Day
Mr Wolf's Pancakes

A seed in need
The tiny seed

Baby Animals
Just ducks

First the egq
Growing frogs
The trouble with tadpoles

Caterpillars/mini beasts
Caterpillor to Butterfly
The Hungry Caterpillar
Snail trail

Food
The Run Away Pea

Oliver's vegetables
Oliver's frult salad

Sharing a Shell

Underwater

The Rainbow fish

Seahorse the shyest fish in the
sea*

Gentle glant octopus*®

Looking after the planet
Clean up

My green day

One tiny turtle*

Weather
Cyril The lonely cloud

Pirates

=
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LETTERS AND
SOUNDS
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Reception

Spelling



* Say the word
« Segment the sounds

e Count the sounds
e Write them down.




Tricky words
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Writing



Before we can write it, we need to be The lrain Ride

able to say it!
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* Daily writing opportunities within phonics

» Weekly adult led writing sessions |

You Cdn

o oy o - H < W LS.
Independent writing opportunities B L D

* Purposeful writing opportunities GO g0 taic
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Handwriting in Pearl Class

Reception



HANDWRITING
DEVELOPMENT

Stages of Development

Handwriting

AGES MILESTONE WRITING

Pencil Grip Development

10-15 Months Scribbles on paper

R BN PN PR B A s R PR PN N B A - N BN PN PR B -

Can initiate

2-3 Years horizontal, vertical ﬁ
and circular or h
N

curved lines

N S SN SN Sw S N SN SN SN SN SN S S Su Sn Snm Su Su Sun Su &

Can copy a cross,
right, left and diagonal
4-5 Years directional line. Some
letters and numbers
and begin to copy

. their own name
TripodGrasp . | B @~ &~ & A ;| ;s mmomcmodmoddms oo s

1-11/2 years 2—3 years 3 1/2~4 years 4 1/2~7 years
Modified Tripod Grasp

Cylindrical Grasp Digital Grasp

Copies a triangle
5-6 Years shape, prints own a

name, copies upper ¢ % ot
d ‘33
¥

and lowercase letters



Handwriting )
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REVISED

We use the large grapheme cards
to trace and copy.

These come with a rhyme the children
learn and say as they form the letter.

We practice with our magic finger in the
air, on our hands and then on a
whiteboard.

We then practice these on letter
formation sheets throughout the week.
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Early handwriting starts with
pre-writing skills.

This includes mark making and
developing fine and gross
motor skills required for
writing.

Finger strengthening and pencil
grip are key to prewriting skills.




What does reading look like in
Ruby Class?



Reading groups

* Your child will read the same text
three times during weekly reading
practice sessions.

* After three sessions, your child will
bring the same book home to read.
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We use assessment to match your child the
right level of book

Little Wandle Letters and Sounds Revised Reception
Child assessment

Autumn 1




Reading a book at the right level

« Know all the sounds and tricky
words in their phonics book well

* Only need to stop and sound out
about 5% of the words by the time
they bring the book home - but
they should be able to do this on
their own.




Listening to your child read their phonics
book

i Blng CAT

sissst  Taro and

» Aim to hear your child read at the Stag Beetle 58

least 5 times a week.

* Talk about the book and

celebrate their success. / A s
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Books going home \

W Pronkcs
for Little (andle
- Letters and Sounds Revised
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Read to your child

The shared book is for YOU to read:

* Talk with your child as much as you can:
o Introduce new and exciting language

o Encourage your child to use new
vocabulary

o Make up sentences together
o Find different words to use
o Describe things you see.




One of the greatest gifts adults
can give is to read to children

Carl Sagan




REMEMBER: Phonics is not the only thing needed to
become a fluent reader and writer.

Please continue to read with your child
each night and encourage them to:

« Sound out
 Re-read to check it makes sense.

 Ask questions and talk about the
book.

And most importantly ENJOY READING!
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Reading groups in Year 2

* Your child will read a Little
Wandle Fluency chapter book
three times each week.

GooD DINgo

independently. They will
continue to extend vocabulary,
develop fluency and confidence. g
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+ They should be able to read this = @ l -
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Books going home

e
“wZ Jeanne
Willis
lllustrated by
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Book Bands

* In addition to their Fluency book,
your child will continue to bring

home a colour banded book. This Year 2 Phase 5, set 5

‘Reading for pleasure book’ will have Autumn 1

been selected by your child to be Year 2,
Autumn 2

enjoyed at home. ,
Year 2,
Q.rmq 2
'.::ummer

While your child should be able to _ Year 2,

read this independently, it is for you exceeding
to enjoy and discuss together.




Questions for reading

Vocabulary Questions
Can you find a word/sentence that
tells/shows you that ... 7
Why do you think that the author used the
ward .. 1o describa .7
Can you find a word in the text thal means
the same as ... 7
Find an adjective in the text.

Inference Questions
What do you think ... means?
Why do you think that?
Why do you think ....7
How do you think....?
When do you think ....7?
Where do you think _._.7
How has the author made us think that .2

Vocabulary Questions
Can you find a noun/adjective/verb that
tells/shows you that .7
Why do you think that the author used the
word ....to describe...?
Which other word on this page means the
same as .7
Find an adjective in the text which
describes ...

- & & = =

Inference Questions
‘What do you think ....means? Why do you
think that?
‘Why do you think ....7
How do you think.._.?
‘When do you think ....7
‘Where do you think .._.7
How has the author made us think that ....7

Retrieval Questions
Who is/are the main character(s)?
‘Wheniwhere is this story set?
‘Which is your favourite/worst! funniest/
scaries! part of the story? Why?
Tell me three facts you have learmed fram
the taxl
Find the parn where _..

Prediction Questions
Where do you think ... will go next?
What do you think ... will sayido next?
What do you think this book will be about?
Why?
How do you think that this will end?
Who do you think has done it?
What might ... say about that?

Retrieval Questions
Whaiis the main character(s)?

When/where is this story set? How do you
know?

Tell me three facts you have learned from
the text.

Find the part where ..

Prediction Questions
‘Where do you think ... will go next?
‘What do you think ... will say/do next?
‘What do you think this book will be about?
Why?
How do you think that this will end? What
makes you say that?
‘Who de you think has done it?
‘What might ..... say about that?

Sequencing Questions
‘What happens in the beginning of the
slory?
How/where does the story start?
‘What happenad at the end of ....7
Can you retell the story to me in 20 words
of lass?
‘What happenad before that?

If they are not sure say:
Have a guess.
What would you do if you were .7
If you had done that, what might .__. have
said?
If we know that ... means ..., what might
... mean?
Does the picture help us?
Where else could ba look for a clue?

@ & & @

Sequencing Questions
What happens in the story opening?
How/where does the story start?
What happened at the end of ... 7
What is the dilemma in the story? How is it
resolved?
Can you retell the story to me in 20 words
of less?

If they are not sure say:
Have a guess. What could it be?
‘What would you do if you were .7
If you had done that, what might _... have
said?
If we: know that ... means ..., what might ...
mean?
Does the picture help us? How?
‘Where else could be look for a clue?

If they can’t read a word say:
Can you break it up?

Are there any sounds you know?

Do you know a word that looks like it?
Whal could it say?

Y&ﬂl’ l

Remember:
Enjoy this moment.
Share your thoughts and epinions about it
oo,

Just 10 minutes a day makes a huge
difference.

Qamd)
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If they can't read a word say:
Can you break it up?

Which sounds do you know?

Do you know a word that looks like it?
Have a good guess.

=Qar 2

Remember:

Enjoy this moment.

Share your thoughts and opinions about it
too.

Model good reading.

Just 10 minutes a day makes a huge
difference!




What does spelling look like in
Ruby Class?



Year 1 Spring 1 week 1

Graphemes
| Litd le ‘
y ea wh oe ou \LETTERS AND /
~ SOUNDS
Soelli . REVISED
pellings VISED o
happy head wheel toe
Ye a r 1 funny bread white shoulder
Tricky words
water any many again
Sentences

For further spelling practice, dictate these sentences that the children have read in class.
Some have been simplified.

Spring 1 week 1

Look at the happy children being silly on the beach.
Is there any bread for breakfast?

| feel happy when the whale is near me.

| was sitting on a boulder with my toes in the water.




Year 2

The Little Wandle program bridges the gap
from phonics to spelling. In the first term of
Year 2, the children revise and secure Phase 5
phonics. Following this, they spend the next
term learning the foundational skills for
spelling and the rest of the year covers all
Year 2 spelling requirements.

Repeated practice of spelling helps the
children move their new learning into their
long-term memory. Weekly spelling are
uploaded on Google Classroom to support
this additional practice at home.

2

Lesson 1
knock knit knee
knife knight
Lesson 2
gnash gnaw gnome
sign design
Lesson 3
wrap wrong Write
wrote erggle




* Say the word
« Segment the sounds

e Count the sounds
e Write them down.




Tricky Words / Common Exception
words

» Words that are not phonically decodable

« Some are ‘tricky’ to start with but will
become decodable once we have learned the
harder phonemes

* Tricky words that remain ‘tricky’ are
covered in Year 2 spellings and referred to
as ‘prickly’ words




Common exception words in Key Stage 1

you
your

they
be
he
me
she
we
no
go
S0
by
my
here
there
where
love
come
some

one
once
ask
friend
school
put
push
pull
full
house
our

door
floor
poor
because
find
kind
mind
behind
child

children

wild
climb
most
only
both
old
cold

gold

hold

told

every
great
break
steak
pretty

beautiful

after
fast
last
past
father
class
grass
pass

plant
path
bath
hour
move
prove

improve

sure
sugar
eye
could
should
would
who
whole
any
many

clothes
busy
people
water
again
half
money
Mr
Mrs
parents
Christmas
everybody
even

\LETTERS AND |

* ,
- REVISED




Strategies for Learning Spellings

Look, say, cover,
write, check

This is probably the most common strategy used to learn spellings.

Look: first look at the whole word carefully and if there is one part of the word
that is difficult, look at that part in more detail.

Say: say the word as you look at it, using different ways of pronouncing it if
that will make it more memorable.

Cover: cover the word.

Write: write the word from memory, saying the word as you do so.

Check: Have you got it right? If yes, try writing it again and again! If not, start
again — look, say, cover, write, check.

Trace, copy and
replicate
(and then check)

This is a similar learning process to ‘look, say, cover, write, check’ but is about
developing automaticity and muscle memory.

Write the word out on a sheet of paper ensuring that it is spelt correctly and it
is large enough to trace over. Trace over the word and say it at the same time.
Move next to the word you have just written and write it out as you say it. Turmn
the page over and write the word as you say it, and then check that you have
spelt it correctly.

If this is easy, do the same process for two different words at the same time.
Once you have written all your words this way and feel confident, miss out the
tracing and copying or the tracing alone and just write the words.

Drawing an image
around the word

This strategy is all about making a word memorable. It links to meaning in
order to try to make the spelling noticeable.

You can't use this method as your main method of learning spellings, but it
might work on those that are just a little more difficult to remember.

Words without
vowels

This strategy is useful where the vowel choices are the challenge in the words.
Write the words without the vowels and pupils have to choose the correct
grapheme to put in the space. For example, for the word field-

f Id

Segmentation

The splitting of a word into its constituent phonemes in the correct order to
support spelling.

strategy
Writing the words linked to the teaching focus with speed and fluency. The aim
is to write as many words as possible within a time constraint.
Pupils can write words provided by the teacher or generate their own
. . examples. For example, in two minutes write as many words as possible with
Quickwrite

the /i:/ phoneme.
This can be turned into a variety of competitive games including working in
teams and developing relay race approaches.

Pyramid words

This method of leaming words forces you to think of each letter separately.

P
Py
pyr
pyra
pyram
pyrami
pyramid

You can then reverse the process so that you end up with a diamond.

Drawing around
the word to show
the shape

Draw around the words making a clear distinction in size where there are
ascenders and descenders. Look carefully at the shape of the word and the
letters in each box. Now try to write the word making sure that you get the
same shape.

Other strategies

Other methods can include:

Rainbow writing. Using coloured pencils in different ways can help to make
parts of words memorable. You could highlight the tricky part s of the word

or write the tricky part in a different colour. You could also write each letter

in a different colour, or write the word in red, then averlay in orange, yellow
and so on.

Making up memaorable ‘silly sentences’ containing the word

Saying the word in a funny way — for example, pronouncing the ‘silent’
letters in a word

Clapping and counting to identify the syllables in a word.




Strategies for Learning Spellings

Keep Copying

Write your words out three times
each. Use different colours if
you want to.

spelling
spelling
spelling

Make the Headlines

Cut letters out of newspapers
or magazines and stick them
onto paper to make the words
inyour list.

Build a Pyramid

Make a pyramid using the letters
in your wonds.

WO
wor
word

words

Create with Colour

Write your words with each letter
in a different colour, or write
them with all the vowels in blue
and all the consonants in red,

spelling
spelling

Capital Idea

Write your words three times,
each in capital letters,

SPELLING
SPELLING
SPELLING

Learh Your ABC

Write your words in alphabetical
order, then rewrite them in order
of the second letter, third letter
and so on

my
words
spelling
spelling
words

my

Take a Test

Ask someone at home to test
you by reading each word as you
write it down. To make it more of
a challenge, set a time lmit, for
example 20 seconds per word.,

1. my
2. speling
3. words

Picture This

Include each of your words in
a funny picture that makes you
think of the ward.

words

Build a Sentence

Write each of your words in a
sentence. See if you can build
your sentences into a story.

One day a huge
spelling monster
came to my town
anhd ate all the
words!




What does writing look like in
Ruby Class?



Ruby Class Term 1 Term 2 Term 3 Term 4 Term 5 Term 6
Cycle A National Poetry Day —
October (Alliance
Competition)
Themes & curricular focus Can | be your friend?
English & PSHE H %
s
Core Texts NT
B A
*  Fiction R E g
: Nonic REVERE~
Poetry & Rhyme ENGINEER
Ry 5
Wolf Girl - Jo Fisher Rosie Revere - Andrea Beaty
Supporting Texts On Sudden Hill - Linda Sarah & The Secret Sky Garden - Linda | Fantastically Great Women Who
Benji Davies Sarah Changed the World - Kate
Children Pankhurst

The Lion Inside — Rachel Bright
Super Duper You! — Sophie Henn
Rabbit and Bear - Julian Gough

ABBIT
B EAR

Bucketful
Dinosaurs

A PLANET Fuw or

PLAST
; v

af

Roots, Stems. Leaves and

Rich Texts

" SOUNDS

* o

L41

hodr) 2B

_Fc ” !:AAOL\IEP
o

DELIGHTSULLY
DIFFERE
TAIRY TAUES

MBS & A e
Over
-

Under
o
L)

D

THE
GREAT
PAPER
CAPER

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6
National Poetry Day -
October (Alliance
Competition)
Core Texts Themes How big is my world? Whose been eating my How are snowflakes made? Who did it? What is the perfect pet?
Geographiy — Where am 1? porridge? Geography — Hot and cold English Science - animals
Core Texts Themes
s /%[UU
Fiction
Non-fiction
Poetry & Rhyme
The Bear and the Piano - David | The Barngbus Project - The Fan
Litchfield Brothers
Supporting Texts Mabel and the Mountain - Kim | Fabulous Frankie - Simon Green
Diamond in the Snow - Hillyard & Gary Parsons
Children Jonathon Emmett & Vanessa
are introduced to a range of We are together - Britta The Great Fairy tale disaster - Cabban Mr Penguin and the Lost What do you do with an idea? - | You're called what?! - Kes Gray
authors that they might not JTeckentoup David Conway & Melanie Treasure — Alex T Smith Kobi Yamada & Nikki Dyson
Willi The Story of Snow — Mark
select own books (and be Here we are - Oliver Jeffers Sassing & Jon Nelson Iggy Peck Architect - Andrea Little People, Big Dreams The most important animal of
taught how to do so) The Pea and the Princess — Mini Beaty Treasury — Maria Yegara all - Penny Worms
continue to develop a positive Perfectly Peculiar Pets — Elli Grey Over and Under the snow - Kate
Woolard Messner

-
i

®

Big Book of Bugs — Yuval
Zpmmer.

2 Uk
® *uuto
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Rich Texts

EMMA YARLETT

A wanted poster
A section of a fairy-tale

Possible Writing Outcomes
— Writing to Entertain

Wi & N7

Ll

Possible Writing Outcomes
— Writing to Inform

Possible Writing Outcomes
— Writing to Persuade




Handwriting in Ruby Class
Year 1 and 2



* Correct posture

* Daily practice




Reading in Sapphire Class

Year 3 and 4



Year 3 Reading groups - Little Wandle 9

Litdle
LETTERS AND
SOUNDS

* Your child will read the same text
three times during weekly reading
practice sessions.

HaKari

HE GREAT SECRET |
A

* After three sessions, your child will
bring the same book home to read.
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Year 3 books going home

. REVISED -



Year 4 Reading Groups -
Destination Reader

Destination Reader is a structured approach to reading that helps children develop deeper
understanding and enjoyment of texts.

Why It Matters:
This approach builds thoughtful, independent readers who can tackle challenging texts and enjoy
reading as a lifelong habit.
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Listening to your child read their book ik

*
REVISED

« Aim to hear your child read at
least 5 times a week.

* If they can’t read a word read it
to them.




Vocabulary Questions
What does this word/phrase/sentence tell
you about the character/setting/mood?
By writing in this way, what effect has the
author created?
What other words/phrases could the author
have used here?
How has the author made you feel by
writing ...?

Inference Questions
What do you think ... means? Why do you
think that?
Why do you think ...?
How do you think...?
Can you explain why ...?
What do these words means and why do
you think that the author chose them?

Retrieval Questions
Who are the characters in this text?
When/where is this story set? How do you
know?
Which part of the story best describes the
setting?
What do you think is happening here?
What might this mean?

Prediction Questions
Can you think of another story with a similar
these?
Which stories have opening like this? Do
you think this story will develop the same
way?
Why did the author choose this setting?
Will that influence the story?

Summarising Questions
What is the main point in this paragraph?
Sum up what has happened so farin ...
words or less.

Which is the most important point in these
paragraphs?

Do any sections/paragraphs deal with the
same themes?

Compare, Contrast and Comment
What is similar/different about two
characters?

Explain why ...did that.

Describe different characters’ reactions to
the same event.

Is this as good as ...?

Which is better and why?

Be an Author
What does the word ... tell you about ...?
Find two ways that the author tell you ....
What do you think the author meant by
Pr 4

ard

Be an Author

Which words do you think are most
important? Why?

Which words do you like the most? Why?
How has the author made you feel -
happy/sad/angry/frustrated?

Vocabulary Questions
What does this word/phrase/sentence tell
you about the character/setting/mood?
By writing ..., what effect has the author
created? Do you think they intended to?
What other words/phrases could the author
have used here? Why?
How has the author made you feel by
writing ...7 Why?

Inference Questions
* What do you think ... means?
Why do you think that?
Could it be anything else?
1 think ...; do you agree? Why / why not?
How do you think...?
Can you explain why ...?
What do these words mean and why do you
think that the author chose them?

Retrieval Questions
Find the .... In this text. Is it anywhere
else?
When/where is this story set? How do you
know?
Find the part of the story that best
describes the setting.
What do you think is happening here?
What might this mean?

Prediction Questions

* Can you think of another story with a similar
theme? How do their plots differ?

* Which stories have opening like this? Do
you think this story will develop the same
way?

* Why did the author choose this setting?

Will that influence the story?

Summarising Questions
What is the main point in this paragraph?
Is it mentioned anywhere else?

Sum up what has happened so farin ...
words/seconds or less.

Which is the most important point in these
paragraphs? Why?

Do any sections/paragraphs deal with the
same themes?

Compare, Contrast and Comment
* What is similar/different about two
characters? Did the author intend that?
* Explain why ... did that.
* Describe different characters' reactions to
the same event.
o s this as good as ...?
* Which is better and why?

Be an Author

What does the word ... .tell you about ...?
How?

Find two ways that the author tell you ...
What do you think the author meant by
2

ar§

Be an Author

*  Which words do you think are most
important? Why?

* Which words do you like the most? Why?

* How has the author made you feel -
happy/sad/angry/frustrated?

)
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Spelling in Sapphire Class

Year 3 and 4
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The word-lists for years 3 and 4 and years 5 and 6 are statutory. The lists are a mixture of
words pupils frequently use in their writing and those which they often misspell. Some of

the listed words may be thought of as quite challenging, but the 100 words in each list can
easily be taught within the four years of key stage 2 alongside other words that teachers
consider appropriate.




KS2 Spelling

accident
accidentally
actual
actually
address
although
answer
appear
arrive
believe
bicycle
breath
breathe
build
busy

business

calendar
caught
centre
century
certain
circle
complete
consider
continue
decide
describe
different
difficult
disappear
early

earth

eight
eighth
enough
exercise
experience
experiment
extreme
famous
favourite
February

forward

forwards

fruit

grammar

group
guard

guide
heard
heart
height
history
imagine
increase
important
interest
island
knowledge
learn
length
library
material

medicine

mention
minute
natural
naughty
notice
occasion
occasionally
often
opposite
ordinary
particular
peculiar
perhaps
popular
position

pOssess

Year 3 and & Statutory Spellings

possession
possible
potatoes
pressure
probably
promise
purpose
quarter
question
recent
regular
reign
remember
sentence
separate

special

straight
strange
strength
suppose
surprise
therefore
though
thought
through
various
weight
woman

women




No Nonsense Spelling

Spelling should be taught, not caught - children
need to learn spelling patterns and rules, statutory
words, common exceptions and personal spellings.
No Nonsense Spelling teaches spelling in a 'Little-
but-often' structure which allows children to revisit
and review, learn new strategies and apply.

A variety of strategies are suggested so that
children with different learning styles can find out
what works well for them. Handwriting activities
are also included, to develop muscle memory of the
spelling pattern.

The series has clear progression through each year
from Year 3 and is helpful because it splits the work
for Years 3 and 4, 5 and 6 into single year groups,
building on previous learning.

A COMOMENe 1000NG LrOgromme

Years 210 6

Suggestions for homework are adapted for children
to use range of strategies, and regular tests can be
built in.




Writing in Sapphire Class
Year 3 and 4
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Rich Texts 4
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* A film review

» A persuasive letter

* A newspaper report
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Possible Writing Outcomes
— Writing to Inform
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Possible Writing Outcomes
— Writing to Persuade
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Handwriting in Sapphire Class
Year 3 and 4
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Reading in Emerald Class
Year 5 and 6
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Destination Reader

Destination Reader is our approach to teaching reading in KS2. It involves engaging sessions
incorporating whole class modelling prior to the children applying these skills through partner
work and independent reading. Children deepen their understanding of the texts they read
through the systematic use of a series of strategies and language stems.

The approach encompasses the key principles of effective reading provision and fully meets the
requirements of the National Curriculum by creating deep understanding of texts, developing
oracy around reading and increasing breadth of reading. Destination Reader also helps to build a
culture of reading for pleasure and purpose.

Destination Reader also provides us with a toolkit for assessing children’s reading levels and to
monitor their progress effectively and in line with our book banding system.




Reading is a vitally important skill in developing every aspect of literacy. We build numerous
opportunities to hear your child read throughout the school day in every lesson, including some
one-to-one reading opportunities with those children who we feel would most benefit.

Thank you for your support with the monitored reading record booklets. We ask that your child
reads at home at least 5 times a week but ideally every day. Please occasionally, as your child
reads, ask them questions about what they have read, about what is inferred and gauge whether
they can reflect on the author's purpose. In addition, please check that they understand the
meaning of any unfamiliar or complex words. Each child will have a Reading Question prompts
bookmark in their reading book so please use that for guidance and suggestions. Reading record
booklets should be brought into school every day. Comments and observations will be noted,
andior responded to, as required.

£ DAVID FARR %,
SV R




Vocabulary Questions
What does this word/phrase/sentence tell
you about the character/setting/mood?
By writing .... what effect has the author
created? Do you think they intended to?
What other words/phrases could the author
have used here? Why?
How has the author made you/this
character feel by writing ...? Why?

Retrieval Questions
Find the ... in this text. Is it anywhere else?
When/where is this story set? Find
evidence in the text.
Find the part of the story that best
describes the setting.
What do you think is happening here?
Why?
Who is telling this s

Summarising Questions
What is the main point in this paragraph?
Is it mentioned anywhere else?

Sum up what has happened so far in
....words/seconds or less.

Which is the most important point in these
paragraphs? Why?

Do any sections/paragraphs deal with the
same themes?

Be an Author
What does the word .. tell you about..?
How?
Find two ways that the author tell you ...
What do you think the author meant by

Inference Questions
What do you think ... means?
Why do you think that?
Could it be anything else?
| think .... do you agree? Why/why not?
Why do you think the author decided to ... 7
Can you explain why .7
What do these words mean and why do you
think that the author chose them?

Prediction Questions
Can you think of another story with a similar
theme? How do their plots differ?
Which stories have openings like this? Do
you think that this story will develop the
same way?
Why did the author choose this setting?
Will that influence the story?

Compare, Contrast and Comment
What is similar/different about two
characters? Did the author intend that?
Explain why ... did that.

Describe different characters’ reactions to
the same event.

Does the story have a moral?

Which is better and why?

Be an Author
Which words do you think are most
important? Why?
Which words do you like the most? Why?
How has the author made you feel -
happy/sad/angry/frustrated?

Vocabulary Questions
Whiat does this word/phrase/sentence tell
you about the character/setting/mood?
By writing .... what effect has the author
created? Do you think they intended to?
‘What other words/phrases could the author
have used here? Why?
How has the author made youlthis
character feel by writing ...7 Why?

Retrieval Questions
Find the ... in this text. Is it anywhere else?
When/where is this story set? Find
evidence in the text.
Find the part of the story that best
describes the setting.
What do you think is happening here?
Why?
Who is telling this story?

Summarising Questions
What is the main point in this paragraph?
Is it mentioned anywhere else?

Sum up what has happened so farin _..
words/seconds or less.

Which is the most important point in these
paragraphs? Why?

Do any sections/paragraphs deal with the
same themes?

Be an Author
What does the word ... tell you about .7
How?
Find two ways that the author tell you ...
What do you think the author meant by
?

Inference Questions
What do you think ... means?
Why do you think that?
Could it be anything else?
1 think .._; do you agree? Why/why not?
Why do you think the author decided to .7
Can you explain why ...7
What do these words mean and why do you
think that the author chose them?

Prediction Questions
Can you think of another story with a similar
theme? How do their plots differ?
Which stories have openings like this? Do
you think that this story will develop the
same way?
Why did the author choose this setting?
Will that influence the story?

Compare, Contrast and Comment
What is similar/different about two
characters? Did the author intend that?
Explain why ... did that
Describe different characters' reactions to
the same event.

Does the story have a moral?
Which ... is better and why?

Which words do you think are maost
important? Why?

Which words do you like the most? Why?
How has the author made you feel -
happy/sad/angry/frustrated?

Smart
Questioning



Book Bands

Reading book bands were introduced as a way for schools to give children the opportunity to read
a range of texts from a variety of publishers on their literacy journey.

Now, they're the most common system that's used by schools to assess a child's reading level in
the UK, especially since the 2014 national curriculum no longer references reading levels.

Reading book bands are used from Reception all the way through to year 6, with the expectation

that year 4 and beyond will develop their fluency through class library books.

These are the book bands for KS2 from Year 4+. At the book bands Black, it's expected that
children are super confident in their reading and require little help or guidance from an adult.

These are the expectations for the end of each year group

Yr. Grp Mid-year Colour Band End of year Colour Band

See guidance for KS1 bands




Spelling in Emerald Class

Year 5 and 6



The word-lists for years 3 and 4 and years 5 and 6 are statutory. The lists are a mixture of
words pupils frequently use in their writing and those which they often misspell. Some of

the listed words may be thought of as quite challenging, but the 100 words in each list can
easily be taught within the four years of key stage 2 alongside other words that teachers
consider appropriate.




KS2 Spelling

Year 3 and & Statutory Spellings

accident
accidentally
actual
actually
address
although
answer
appear
arrive
believe
bicycle
breath
breathe
build
busy

business

calendar
caught
centre
century
certain
circle
complete
consider
continue
decide
describe
different
difficult
disappear
early

earth

eight
eighth
enough
exercise
experience
experiment
extreme
famous
favourite
February
forward
forwards
fruit
grammar
group
guard

guide
heard
heart
height
history
imagine
increase
important
interest
island
knowledge
learn
length
library
material

medicine

mention
minute
natural
naughty
notice
occasion
occasionally
often
opposite
ordinary
particular
peculiar
perhaps
popular
position

POss€ess

possession
possible
potatoes
presstire
probably
promise
purpose
quarter
question
recent
regular
reign
remember
sentence
separate

special

straight
strange
strength
suppose
surprise
therefore
though
thought
through
various
weight
woman

women

available
average

awkward
bargain

bruise

Year 5 and 6 Statutory Spellings

category
cemetery
committee
communicate
community
competition
conscience

conscious

controversy

convenience

correspond
criticise
curiosity
definite

desperate

determined
develop
dictionary
disastrous
embarrass
environment
equipment
equipped
especially
exaggerate
excellent
existence
explanation
familiar

foreign

forty
frequently
government
guarantee
harass
hindrance
identity
immediate
immediately
individual
interfere
interrupt
language
leisure

lightning

marvellous
mischievous
muscle
necessary
neighbour
nuisance
occupy
occur
opportunity
parliament
persuade
physical
prejudice
privilege

profession

programme
pronunciation
queue
recognise
recommend
relevant
restaurant
rhyme
rhythm
sacrifice
secretary
shoulder
signature
sincere

sincerely

soldier
stomach
sufficient
suggest
symbol
system
temperature
thorough
twelfth
variety
vegetable
vehicle

yacht




No Nonsense Spelling

Spelling should be taught, not caught - children
need to learn spelling patterns and rules,
statutory words, common exceptions and
personal spellings. No Nonsense Spelling teaches
spelling in a 'Little-but-often' structure which
allows children to revisit and review, learn new
strategies and apply.

A variety of strategies are suggested so that
children with different learning styles can find
out what works well for them. Handwriting
activities are also included, to develop muscle
memory of the spelling pattern.

The series has clear progression through each
year from Year 3, and is helpful because it splits
the work for Years 3 and 4, 5 and 6 into single B A complete ipeling peogromene
year groups, building on previous learning. Years 210 é

Suggestions for homework are adapted for
children to use range of strategies, and regular
tests can be built in.




Writing in Emerald Class
Year 5 and 6
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Writing for
Purpose

‘Write a discussion plece about
whether Lucien Silver is good or
b




Handwriting



Morrells HandwritingSgtemmens

The importance of handwriting should not be under-estimated. Good handwriting is an essential
skill and must be actively taught by demonstration, explanation and practice across the whole
school. A good standard of neat handwriting is a life skill, which enhances the presentation of
work across different areas of the curriculum.

We believe that handwriting is a developmental process with its own distinctive stages of
progression from letter formation through to letter joins while practising speed and fluency. Being
taught letter formation in the correct families during the early foundation years of a child’s
education will ensure a lasting and fluent handwriting habit. It is of utmost priority that the
correct letter formation, letter direction and spacing are all embedded and used with skill before
introducing joined up handwriting.

We aim for all children in the school to develop a flexible, fluent and legible handwriting style,
which will enable the children to write with confidence and creativity. It is vital that children are
able to write with ease, speed and legibility.
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Left-Handed




Any Questions?




